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Sectionbreak 

Introduction 
 

 
This teaching unit is a collection of teaching ideas and student resources (all of which were 
specifically commissioned for the pack), on the theme of Extreme global impacts for the support of 
the KS3 curriculum.   
 
The unit covers: 

 the impacts of people on our cities 

 the impacts of tourism on extreme environments 

 the impacts of people on the global commons.  
 
It is planned as a six-week unit of work and includes a selection of: 
 

 starter activities 

 activities to show students’ understanding 

 plenary activities 

 suggestions for differentiation. 
 
The pack lends itself particularly well to being used in different ways.  It could be dipped into on 
an ad hoc basis, to teach individual lessons or a sequence of two or three, or it could form the 
basis of a longer unit of work.  The resources are all available in adaptable formats, making it easy 
to differentiate the tasks by ability. 
 
We’ve included links to each separate PowerPoint resource within this pack so that you can 
access the resources directly on www.teachitgeography.co.uk.  We’ve included the file number or 
name for the PowerPoint resources — just pop these into Teachit geography’s search box. 
 
Our thanks go to our contributor Laura Brooks who has written the resources for this pack. 
 
We hope you enjoy using this pack.  If you have any questions, please get in touch: email 
support@teachitgeography.co.uk or call us on 01225 788850.  Alternatively, you might like to 
give some feedback for other Teachit geography members — you can do this by adding a ‘love 
heart’ and commenting on the relevant page of the resource on Teachit geography (please log in 
to access). 
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Suggested route through 

Section A: Extreme cities 
 

 

Lesson 1: Extreme growth 
 
Lesson PPT: Megacities 

Starter: 
Slide 1 of this PowerPoint can be used by the teacher to introduce the students to the concept of 
millionaire, megacities and metacities along with a YouTube clip:  

 

This explains what megacities are and how they are projected to change through the next decade. 

Activity 1: 
Refer to slides 2 -6 of the PowerPoint presentation to introduce the concept of mapping megacities using 
longitude and latitude. 

Activity 2: 
Name of resource: 1.1 The growth of megacities mapping 

 
Plot the latitude and longitude of each megacity, using the data provided on the resource, ensuring the 
different data sets are in different colours to highlight the difference.  
 
Students are completing multiple GCSE skills here, plotting the location of places using latitude and 
longitude and completing a dot map. 

Extension activity:  
Using their completed data presentation, students should aim to describe their map for both time periods.  
 

 Which continents have the highest values in 2000 and 2100? 

 Which continents have the lowest in 2000 and 2100? 

 How has the location shifted? 

 Can you give reasons for this? 

Plenary: 
Use slides 7 – 11 to complete a simple true or false quiz to assess students understanding. You could use 
mini white-boards or heads down, thumbs up. 
 

youtu.be/_jnMivEZ8gc  
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Lesson 2: Extreme living 
 
Lesson PPT: Dharavi slum 

Starter: 
Use slide 1 of this PowerPoint presentation to help students consider push v pull factors affecting why 
people leave the Indian countryside and migrate to Mumbai. 

Activity 1: 
Name of resource: 2.1 Life in Dharavi slum 
 
Refer to slides 2 – 4.  
 
Students are to take notes on their worksheet whilst watching the video. 

  

They should then create a mind map to categorise the issues into SPEED (social, political, environmental, 
economic and demographic).  
 
Students can use the card sort to add additional information which they may not have noted down from 
the video. 

Activity 2: 
Refer to slides 5 – 8. 
 
Students are to answer a ‘to what extent’ style question:  
 
‘To what extent is the growth of slums negative for a megacity?’ 
 
They should produce APEEL (adverb, point, evidence, explanation and link back to question) paragraphs to 
help answer the question. A WAGOLL has been included in the PPT for students to use as an exemplar.  
 
Students could then colour code their answers with either highlighters or coloured pencils to ensure they 
have used the structure for each paragraph.  
 
Students should come to an overall judgement: are slums good or bad?  But still work on a 2:1 ratio (2 
points in favour and 1 counterargument or vice versa).  
 
Discuss what the official plans to help Dharavi are. Watch the YouTube clip (lots are available depending 
on the amount of time you have): 

  

Give students a Post-it to write their opinion on and place it onto the opinion line. Will it work?  

Plenary: 
Heads up – place the cards (used in the mind map activity) face down on the table. Students pick up a card 
and put it on their forehead without looking at it. Their partner has to describe the issue without using the 
words in bold.  

youtu.be/fU8AnqSOih0  
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Lesson 3: Extreme city pollution 

Starter: 

Name of resource: 3.1 The worst type of pollution? 
 
What different types of pollution are there? Discuss pollution with the class and make a list of the 
different types they can think of. 
 
Are some worse than others? Why / why not?  
 
Using the types of pollution worksheet, students should cut out the cards and rank them in order 
from most polluting to least polluting. They should be ready to feedback for a class discussion. 

Activity: 

Name of resource: 3.2 The most polluted cities in the world 
 
Read through the most polluted cities/places cards and rank them from most/worst polluted to 
least polluted.  
 
How does this compare to how you ranked your starter cards?  
Do you still agree with this order? If so, why? If not, why not? 

Extension: 

Categorise the types of pollution mentioned in each card. Can one type of pollution have a knock-
on effect?  

Plenary: 

Where are the most polluted areas? Does the type of pollution vary by area? 
 
Arrange the eight areas by income of the country. Can you identify any pattern? Why have you 
found the pattern you have? 
 
Do you think this pattern may change in the future? How / why? 
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2.1 Life in the Dharavi slum  
Student task:  

Good 

progress: 
to be able to effectively describe Dharavi using a variety of adjectives (at least three). 

Outstanding 

progress: 
to be able to support these descriptions with factual evidence. 

 

Facts about Dharavi (number, %, Statistics) Key geographical words (words that good 

geographers use, e.g. poverty) 

Adjectives to describe Dharavi (dirty, disgusting, 

enlightening – not all negative!) 

Problems in Dharavi (anything that could 

hurt/harm people) 

 

Have you included: 

 D - description 

 A - adjective 

 P - problem 

 C - connective 

 K - key word 

 F - fact 

Self-assessment: 

WWW: 

 .............................................................................................................  

 .............................................................................................................  

EBI: 

 .............................................................................................................  

 .............................................................................................................  
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Student task: 

Cut out these cards and sort them into categories to show the different issues faced by people living in Dharavi. 

. 

There are over one million people 

in one square mile = densely 

populated. 

There are 4000 cases of diphtheria 

and typhoid per day = rapid spread 

of disease. 

There is one toilet per 1440 people 

= poor sanitation. 

It costs 2p to go to the toilet so 

open defecation is a major issue. 

Water standpipes are on for two 

hours a day (5 - 7am) = poor access 

to clean water. 

Mahim Creek is a local river used as 

a toilet, water source and washing 

area. 

90% of buildings are illegal – 

squatters could be removed at any 

time. 

Up to 15 people live in one small 

room (12x12ft) = overcrowding. 

Many of residents survive on less 

than $1 per day = poverty. 

Leather tanning and pottery are 

two of the highest polluting 

industries. 

During the monsoon season 

Dharavi regularly floods. The water 

can be up to waist height. 

300 new families arrive in Mumbai 

every hour with nowhere to live. 

This is massive rural to urban 

migration. 

Quite often workers in Dharavi 

have to work in dangerous 

conditions, working long hours for 

very little pay in sweatshops. 

Lots of jobs are informal. This 

means if employees don’t work 

they don’t get paid and there are 

no working conditions bosses have 

to abide by. 

The buildings are crammed 

together and fire spreads rapidly. 

High building density is dangerous. 

It costs £2 a month to go to school. 

Many parents can’t afford school 

fees, so their children are illiterate 

(cannot read and write). 

Dharavi is an illegal settlement 

built on a swamp = unsuitable for 

building and prone to flooding. 

The employment in Dharavi 

contributes $500 million to the 

economy. 

Breathing the air in Dharavi is the 

equivalent of smoking 100 

cigarettes per day = health 

concerns. 
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We’ve included a screenshot of the PowerPoint slides here so you can see 
the resource. To access this resource please go to the Teachit Geography  
Extreme global impacts page. 
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We’ve included a screenshot of the PowerPoint slides here so you can see 
the resource. To access this resource please go to the Teachit Geography 
Extreme global impacts page. 
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